Abstract*
Live, Learn, Grow
Live, Learn, Grow (LLG) is an innovative project developed by the University of Newcastle (UON) Centre of Excellence for Equity in Higher Education (CEEHE) that seeks to overcome the known barriers preventing care leavers engaging with higher education. LLG was developed in consultation with people with a lived experience of the care system, government and non-government caseworkers, agency staff, and academic staff and researchers. Subsequently, the program has ongoing and active support from internal and external stakeholders involved in education and the out-of-home care (OOHC) system. The reasons for the under representation of people with a care experience in higher education are varied and complex (Beauchamp, 2014) . LLG aims to address the key factors driving care leavers' limited engagement in education in order to give this group the best chance at reaching their potential. Highly ranked among these factors is the need to illuminate education as a realistic and achievable goal for care leavers.
Over 40,000 children and young people are in OOHC in Australia (Australian Institute of Health and Welfare, 2011) . The Hunter and Central Coast region is overrepresented in both risk of significant harm child protection reports and OOHC placements, experiencing significant and consistently high numbers of children and young people entering and staying in OOHC (NSW Family and Community Services, 2014) . Over 10% of OOHC placements are in the Central Coast Hunter New England region, with this region consistently ranked in the top three regions for New South Wales for the number of children and young people placed into statutory care (NSW Family and Community Services, 2015) .
As outlined by Beauchamp (2014) , the outcomes for young people exiting statutory care are poor when compared to their counterparts. Young people leaving care are more likely to
• experience homelessness;
• experience substance abuse and/or misuse;
• experience involvement with the criminal justice system;
• experience physical and/or sexual assault; and
• have children who are removed from their care.
In addition, young people exiting the OOHC system are more likely to be unemployed or in low skilled, low paid roles and are significantly less likely to commence and complete tertiary education (Beauchamp, 2014) . Given the lack of consistent data collected on care leavers after they turn 18, it is difficult to produce a definitive statistic on the amount of care leavers who enrol and complete higher education (Harvey, McNamara, Andrewarth, & Luckman, 2015) . A survey completed by the CREATE Foundation noted that of the respondents, only 2.8% had undertaken a higher education qualification (McDowall, 2009 ).
While care leavers are not a recognised equity group under the identified six underrepresented groups in higher education, Harvey et al. (2015) suggest that care leavers can be considered a sub-set of these groups, given that care leavers are more likely to be from low socioeconomic backgrounds, exit from OOHC back into a low socioeconomic situation and are more likely to be from an Aboriginal and Torres Strait Island (ATSI) background.
Despite making up only 5% of the population aged 0-17, 35% of the children and young people in OOHC are ATSI (NSW Family and Community Services, 2014 (Jackson & Cameron, 2011 ) and the United Kingdom study By Degrees: Going from Care to University (Jackson, Ajayi, & Quigley, 2005) . Both studies suggest that care leavers are more likely to succeed in higher education if they have access to stable accommodation, financial assistance, social supports and practical assistance (Jackson et al., 2005; Jackson & Cameron, 2011) . While there is less Australian literature outlining the experiences of care leavers in higher education, the existing literature outlines similarities with both the European and United Kingdom findings in protective factors supporting education (Harvey et al, 2015) . In an Australian context, given the number of national and state inquiries into the poor outcomes of children and young people in OOHC, it is of national interest that this area in relation to higher education is also explored (Fernandez, Bolitho, Hansen, Hudson, & Kendall, 2014; Raman, Reynolds, & Khan, 2011; Sammut, 2011; McHugh, Pell, & Street, 2013) .
The scoping work for LLG commenced in 2015. After successfully gaining funding through the Higher Education Participation and Partnerships Program's (HEPPP) National Priorities Pool funding, the first cohort commenced in the program in 2016. LLG was developed and aimed at increasing university access, participation and success by care leavers through the facilitation of supported, subsidised on-campus accommodation and a university-based Navigator/Linker role designated to assisting transition and navigating the at times complex internal systems of a higher education institution. The Navigator/Linker also works with school-aged children and young people, their carers, birth families, teachers and case workers, to commence a conversation about the possibility of higher education.
LLG's aims are twofold: to assist care leavers to succeed once they are on-campus and to encourage young people in OOHC in high school to transition on to higher education. A strength-based, solution-focused methodology has proven successful with adolescent care leavers and has been used in the program (Payne, 2014; Malekoff, 2014) .
The table below outlines the main similarities outlined in Australian and international studies and how LLG has sought to meet the needs identified in the studies.
Impact/major findings to date
While we anticipated that the designated oncampus Navigator/Linker role would be important, we underestimated how pivotal the role is. Anecdotally, every participant in our first cohort indicated that they would have left university study within the first four weeks of semester if not for the assistance of the Navigator/Linker. This role has walked alongside participants in a respectful and reassuring peer role, contributing to selfdetermination as opposed to challenging it. The Navigator/Linker role has also demonstrated importance in capacity building amongst UON staff and external stakeholders.
Several internal systemic issues such as difficult online enrolment processes have emerged as potential barriers to retention in 
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Practical ongoing assistance
The development of a new, on-campus Navigator/Linker role designed to assist care leavers with the transition through the first year of university.
Stable accommodation
✓ ✓ ✓
Designated on-campus residential placements including food at a subsidised rate for a period of 12 months.
Financial stability
Participants will be offered guaranteed on-campus employment. Employment will be flexible so as to not impact on study. Employers will be mindful of the potential additional workplace development needs of the participants.
Social outlets and supports ✓ ✓ ✓
Participants are supported to link in with one of the 100+ UON on-campus social groups.
Attention paid to education in case planning throughout care placement/s ✓ ✓ ✓
1) The Navigator/Linker role works with students with a care experience in years 10,11,12, their teachers, carers and birth families where appropriate to start the transition to contemplating higher education.
2) UON has extended its existing on-campus visits for children and young people in OOHC, their carers and teachers to demystify the university experience.
3) UON offers on-campus development days for educators and case workers, presenting the most up to date theories and practical applications for working with children and young people in OOHC our first group of participants. The systemic issues highlighted through the LLG have been assessed and changed due to the program.
Of absolute importance to the program's success is the strength of LLG's community collaborative process. In a short period of time, the work of LLG has contributed to changing practice within the OOHC sector with casework staff and organisations stating they are taking new steps to better promote education as part of their core business. UON learns from the skills and expertise of our LLG partners in a continual drive to improve our knowledge and ability to provide best practice service.
Praxis-based research is currently being developed for LLG, which will be discussed in further publications.
Outcomes from 2017 STARS Conference presentation
After the presentation of the LLG program at the STARS Conference, attendees were given the opportunity to provide feedback and ask further questions. They were also asked to discuss the question: How are other universities working with and supporting care leavers? One attendee commented that their institution had included questions in their scholarship application process to capture information about students' previous experience of care, and that their state tertiary admissions centre had also begun to capture this information as part of the application process.
A peer mentoring program was suggested, pairing students who have completed the LLG program with current participants to provide extra support. The importance of working closely with carers and caseworkers was also discussed. Attendees noted the significance of the impact a program such as Live, Learn, Grow may have on carers' and caseworkers' attitude towards and understanding of education, and the options available to the children in their care.
